
Tape/paste large photo 

of your child or family here. 

You want your child to be 

the focus of the meeting 

for everyone attending! 

Write the child’s name in 

big letters on the line at the top. 
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Nevada State Statutes that Support  

Children with Dyslexia 

My school doesn’t recognize dyslexia. 
	 •	 2015: The definition of dyslexia was formally recognized in Nevada with the passage of SB 391, 
enabling educators, students, and families to use the term freely and support the identification and intervention of 
students with dyslexia. 

Our school doesn’t have any resources for dyslexia. - 
	 •	 A comprehensive guide and resources for navigating the school system and supporting children 
with dyslexia are provided by Decoding Dyslexia Nevada and the Nevada Department of Education (NDE). These 
resources help families understand their rights and the support available for their children. 
	 •	 Dyslexia Specialist: NDE has provisions for supporting students with dyslexia through technical 
assistance, training for educators, and professional development focused on dyslexia awareness and instructional 
strategies to meet students’ needs. 

My school wants to stop reading intervention since my child is past 3rd grade. 
	 •	 Ongoing Reading Support: Nevada law emphasizes that schools must continue to provide reading 
intervention and support beyond 3rd grade if a student is not reading at grade level. Schools are required to offer 
continued interventions until students achieve grade-level reading proficiency. 

How do I know what assessments our elementary school provides to track reading progress? 
	 •	 Local Literacy Plan: Each Nevada school district must have a Local Literacy Plan posted on its 
website. This plan details how the school aims to have every child reading at or above grade level starting in 
kindergarten and includes support for students receiving special education services. If you can’t find your district’s 
Local Literacy Plan, ask your school for it. 

How are schools identifying and serving students who have characteristics of dyslexia? 
	 •	 Screening Requirements: Nevada schools are required to conduct screenings to identify students 
with characteristics of dyslexia, focusing on foundational reading skills such as phonemic awareness, phonics, 
decoding, fluency, and oral language. These screenings are part of a comprehensive approach to identify students 
who may need additional reading support. 
	 •	 Instructional Support: Students identified as having characteristics of dyslexia must be provided 
with instruction that is multi-sensory, systematic, sequential, cumulative, and explicit, ensuring that teaching 
methods meet evidence-based standards. 

Personal Learning Plans for Struggling Readers: 
	 •	 Individualized Support: Schools are encouraged to create personal learning plans for students 
who do not demonstrate grade-level reading proficiency, in collaboration with the student’s educators and parents. 
These plans include targeted, evidence-based instruction, progress monitoring, and specific strategies to address 
gaps in reading skills. Personal learning plans should be updated regularly until the student reads at grade level. 
Grade retention is an option but should not be the only strategy used. 

Provided as a resource by Decoding Dyslexia Nevada. Our mission is to raise dyslexia awareness, empower 
families to support their children, and improve educational resources for students with dyslexia in Nevada until all 
students can read proficiently. 
For more resources, visit our website: Decoding Dyslexia Nevada And the Nevada Department of Education’s website for additional informatio 
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Organizing Documents in your Binder 

What Documents Belong in Your Binder 
• Copies of emails and conversation logs. 
• Examples of schoolwork through different grade levels. Be sure to include both 

current and past examples of schoolwork to show progress or regressions. 
•Report cards to show academic progress and areas of concern throughout their 

educational career. 
•Attendance records to show how dyslexia has affected school engagement. 
•Copies of assessments and state testing data. 
•For elementary school, review your district’s Local Literacy Plan and ask for 

copies of your child’s assessment scores. 
•National Norms Tables for all school assessments your child is taking. You can 

get this by asking the school for the national norms table/percentiles for any 
assessment they perform. 

•Copies of all evaluations done by the school and privately. 
•Copies of current and past IEP/504 plans. 
•Copies of applicable Health Records. 
•Copy of Procedural Safeguards for students with an IEP. 

How to Organize your Binder 
It can be helpful to add tabs for papers you will want to access more frequently.  
You might want to have tabs for the following chronologically: 

•Grade levels (Preschool, K, 1, 2, …) 
•Evaluation 
•IEP/504 plan 

Or you can organize your child’s documents by type: 
•School work 
•Assessments, report cards, state testing 
•Evaluations 
• IEP/504 plan 
•Communication 

The way in which you choose to organize your binder is up to you. Making sure that 
your binder is efficient for you and your needs is what is most important. 
. 
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Verbal/Phone Conversation Notes 
Student:__________________________________________    Date:______________________  

Participants:______________________________________    Annual Meeting:    Yes        No 

_________________________________________________    Concern resolved:   Yes.       No 

Follow-up Needed:   Yes.      No                                               Date of Follow up:_____________ 

Concern:_________________________________________________________________________ 

Reminder: All phone conversations should be documented with a follow up email! 

An email to participants restating the purpose of the call and any decisions should be sent to 
document that the conversation took place and that there was a clear understanding between 
both parties. Keep all emails in a folder for reference or print them and add to binder. Sample 
wording could including  

Mr./Ms. ____, 
Thank you for your time today. I wanted to make sure I understood what we discussed today. 
You were concerned (I was concerned) about ____. We decided that _____was how we could 
resolve the situation. We are following up on ____ to make sure things are working. (If no follow 
update is picked, you can write “Please let me know if we need to meet again”). Could you 
please confirm that I am correct in my understanding and clear up any misunderstanding? 
Thank you.  
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Addressed: (Ex. 
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IEP/504 Meeting Notes  
Student:_______________________________________Meeting Date:______________________  

Participants:______________________________________    Annual Meeting:    Yes        No 
	 	 	 	 	 	 	 	 Renewal Meeting   Yes        No  

_________________________________________________    Concern resolved:   Yes.       No 

Follow-up Needed:   Yes.      No                                               Date of Follow up:_____________ 

Purpose:_________________________________________________________________________ 
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IEP/504 Meeting Notes  

Student:_________________________________________    Meeting Date:__________________ 

Participants:______________________________________    Annual Meeting:    Yes        No 

_________________________________________________.   Renewal Meeting:     Yes         No 

Excused:____________________________________________    Concern resolved:   Yes.       No 

__________________________________________________.       Follow-up Needed:   Yes.      No 
 Purpuse: _________________________________________.       Date of Follow-up :   Yes.      No 

______________________________________________ 
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IEP/504 Meeting Notes  

Student:_________________________________________    Meeting Date:__________________ 

Participants:______________________________________    Annual Meeting:    Yes        No 

_________________________________________________.   Renewal Meeting:     Yes         No 

Excused:____________________________________________    Concern resolved:   Yes.       No 

__________________________________________________.       Follow-up Needed:   Yes.      No 
 Purpuse: _________________________________________. 
__________________________________________________       Date of Follow-up :   Yes.      No  
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IEP/504 Team Contact List 

Name:___________________________________________________________

Role: _________________________________Active from Date: _____ to _____ 

Email:__________________________________________________________ 

Phone:__________________________________________________________ 

Name:___________________________________________________________

Role: _________________________________Active from Date: _____ to _____ 

Email:__________________________________________________________ 

Phone:__________________________________________________________ 

Name:___________________________________________________________

Role: _________________________________Active from Date: _____ to _____ 

Email:__________________________________________________________ 

Phone:__________________________________________________________ 

Name:___________________________________________________________

Role: _________________________________Active from Date: _____ to _____ 

Email:__________________________________________________________ 

Phone:__________________________________________________________ 

Name:___________________________________________________________

Role: _________________________________Active from Date: _____ to _____ 

Email:__________________________________________________________ 

Phone:__________________________________________________________ 
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Email:__________________________________________________________ 

Phone:__________________________________________________________ 

Name:___________________________________________________________

Role: _________________________________Active from Date: _____ to _____ 

Email:__________________________________________________________ 

Phone:__________________________________________________________ 

Name:___________________________________________________________

Role: _________________________________Active from Date: _____ to _____ 
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Phone:__________________________________________________________ 

Name:___________________________________________________________
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Phone:__________________________________________________________ 
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Does Your 
Child have a Dyslexia 

Is your child 
being grade level in 

reading 

Does 
your child 

have an IEP 

Was your 
child evaluated for 

an IEP 

Yes

NoYes

No

Schools don’t normally provide 
reading services for a child not 
behind grade level. Check with 

your district’s local literacy plan. 

Request an IEP Evaluation in writing and 
work to develop an IEP that includes 

appropriate instruction and meaningful 
progress. Make sure to include items such as 

Assistive technology and accommodation 
and continue monitoring progress. 

No

Does your 
child’s IEP include 

appropriate instruction/
interventions and are they 

making meaningful 
progress? 

Great Keep 
monitoring 
progress

Yes

Yes

Call an IEP 
meeting to review 

the effectiveness of 
the current plan. 

No

Does your child 
have a 501 plan? 

Yes

Are you satisfied with 
accommodations and general education 
interventions?  If yes, continue to monitor 

child”s progress.  If not, work with 501 team 
to include more appropriate 

accommodations to ensure that your child 
counties to make progress

Consider 
your options: 

Seek out a private 
neuropsychological 

evaluation
Request general 

education 
interventions - 

required by Nevada’s 
Read by Grade 3 Act  

for any student 
reading below grade 

level.

Request a Full and 
Comprehensive Special 
Education Evaluation in 

writing. Evaluation 
results with determine 

the next step 

Private tutoring or 
working with your 

child at home 

Review 
flowchart with 
the evaluation 

results 

Discuss evaluation finding with the 
school team to determine if child 

qualifies for an IEP or 504. Work to 
develop an IEP or 504 with appropriate 

and meaningful progress monitoring 

The school is required to either conduct an 
evaluation or provide a written explanation if 

your request is denied. You may consider reaching 
out to the Nevada Department of Education’s 
Compliance and Monitoring Office for further 

assistance.

No

No
Yes

Approved Denied
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The difference: IEPs vs. 504 plans 

Is a 504 Plan and an IEP the same thing?  No, they are not the same and knowing the 
difference is important when determining the type of services and interventions your child 
needs to help them be successful in school. 

Individualized Education Plan (IEP)  
(Italicized sections are direct quotes from 
the US Dept. of Education IDEA website)

Section 504 Plan 
 (Italicized sections are direct 
quotes from the Office of Civil 
Rights Section 504 webpage)

The Basics To receive an IEP, your child will have to 
qualify through a special education 
evaluation at school. This is the first step in 
the process.  When your child has an IEP, 
this means they are working within the 
Special Education Department at your 
school. IEP’s fall under the Individuals with 
Disabilities Education Act (IDEA) which are 
federal laws for educating students with 
disabilities.

A 504 plan is a list of 
accommodations that a child 
receives at school to help them 
achieve the best educational 
outcome possible. A 504 plan does 
not require a formal evaluation or a 
diagnosis. Children who are not able 
to qualify for an IEP may qualify for a 
504 plan. Although 504 
accommodations are not part of the 
Individuals with Disabilities Act, they 
are covered under Section 504 of the 

Who Qualifies? Students with a disability as defined by the 
IDEA, provided that the disability limits the 
child’s ability to learn in a general education 
classroom. The child must demonstrate a 
need for specialized instruction through a 
formal evaluation process and by meeting 
criteria.

To Qualify for a 504 the student must 
(i) have a physical or mental 
impairment which substantially limits 
one or more major life activities 
(learning for dysl.exic children), (ii) 
has a record of such an impairment, 
or (iii) is regarded as having such an 
impairment. Section 504 requires 
that school districts provide a free 
appropriate public education (FAPE) Who must 

follow an IEP? 
Teachers and school staff are bound by the 
terms of the IEP. § 300.350 IEP-
accountability. 

Each public agency must - 

(1) Provide special education and related 
services to a child with a disability in 
accordance with the child's IEP; and (2) 
Make a good faith effort to assist the child to 
achieve the goals and objectives or 

Regular education teachers must 
implement the provisions of Section 
504 plans when those plans govern 
the teachers’ treatment of students 
for whom they are responsible. If the 
teachers fail to implement the plans, 
such failure can cause the school 
district to be in noncompliance with 
Section 504.

Change and  
Consent 

Parents of a child with an IEP must be given 
written notice and agree to changes made to 
their child’s IEP. Parents must consent to 
their child having the initial evaluation for the 
IEP and the implementation of services. An 
IEP must be reviewed yearly.

Section 504 requires that parents of 
a child with a 504 plan are given 
notice (does not have to be  in writing 
but it often is) of any significant 
changes to their child’s 504 plan. As 
with an IEP, parents must give 
consent for the initial evaluation and 
implementation of a 504 plan.
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Once the 
student is 
eligible for 
services, is he/
she always 
eligible for 
services? 

At least every three years the child must be 
reevaluated. This evaluation is often called a 
"triennial." Its purpose is to find out if the 
child continues to be a “child with a 
disability," as defined by IDEA, and what the 
child's educational needs are. However, the 
child must be reevaluated more often if 
conditions warrant or if the child's parent or 
teacher asks for a new evaluation.

Yes, as long as the student remains 
eligible. The protections of Section 
504 extend only to individuals who 
meet the regulatory definition of a 
person with a disability. If a recipient 
school district re-evaluates a student 
in accordance with the Section 504 
regulatory provision at 34 C.F.R. 
104.35 and determines that the 
student's mental or physical 
impairment no longer substantially 
limits his/her ability to learn or any 
other major life activity, the student is 
no longer eligible for services under Other As of January 1, 2009, school districts, in 

determining whether a student has a physical 
or mental impairment that substantially limits 
that student in a major life activity, must not 
consider the ameliorating effects of any 
mitigating measures that student is using. 
This is a change from prior law. In the 
Amendments Act, however,  Congress 
specified that the ameliorative effects of 
mitigating measures must not be considered 
in determining if a person is an individual with 
a disability. Congress did not define the term 
“mitigating measures” but rather provided a 
non-exhaustive list of “mitigating measures.” 
Among them are the “use of assistive 
technology; reasonable accommodations or 
auxiliary aids or services; and learned 
behavioral or adaptive neurological 
modifications.” Congress created one 
exception to the mitigating measures 
analysis. The ameliorative effects of the 
mitigating measures of ordinary eyeglasses or 
contact lenses shall be considered in 
determining if an impairment substantially 
limits a major life activity.
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501 Plan Information  
What is a 504 Plan? 
"504" references Section 504 of the federal Rehabilitation Act of 1973. According to the 
Office of Civil Rights, Section 504 requires “a school district provide a Free and 
Appropriate Public Education (FAPE) to qualified students with a disability who is in the 
school district’s jurisdiction, regardless of the nature or severity of the disability.” It further 
states that no one with a disability can be excluded from federally funded programs or 
activities, including education. Under this law, disability is defined as a real or perceived 
"physical or mental impairment which substantially limits one or more major life activities." 
It is important for parents to understand that this includes students diagnosed with a 
disability, having a record of an impairment, or regarded as having an impairment. Section 
504 does not require a diagnosis if a parent can show that the child has a record of an 
impairment or has been regarded as having an impairment. 

Sometimes, “Specific Learning Disability” is the label schools give children with Dyslexia. 
As a parent in Nevada , you have the right to have the word dyslexia included in your 504 
plan. Specific Learning Disability (SLD) is listed as an example of an impairment that limits 
one or more major life functions, and learning is listed as an example of a major life activity. 
Since dyslexia affects learning, students should be eligible based on these definitions. 

It is also important for parents to know that “The Americans with Disabilities Act 
Amendments Act of 2008” states that “the ameliorating effects of mitigating measures 
(other than ordinary eyeglasses or contact lenses) NOT be considered in determining 
whether an individual has a disability.” This means that a child who has received 
remediation must still be regarded as having the impairment. The 504 plan contains 
accommodations that remove barriers from learning. Accommodations are changes and 
adjustments made to give students with disabilities equal access to the curriculum. 

Parents who want a 504 Plan for their child should do the following: 

1. Review the Resource Guide to Section 504 from the US Department of Education. 
2. Review NDE’s Compliance Manual for Section 504 of the Rehabilitation Act of 1973. 
3. Read your school district's 504 plan procedures. 
4. Send school a request for a 504 Plan in writing, sample letters are available online. 
5. Go to the meeting with documentation of your child's diagnosis or showing a 
perceived 
impairment and a list of requested accommodations. 

The Nevada Department of Education (NDE) has no enforcement authority for this law. 
The U.S. Department of Education, Office for Civil Rights (OCR) takes complaints 
regarding Section 504. 

 

For more information visit https://www.decodingdyslexianv.org  
The information provided does not, and is not intended to, constitute legal advice. All information,  
content, and materials, including third-party, are for general informational purposes only. You should  
contact your attorney to obtain advice with respect to any particular legal matter 

https://www.decodingdyslexianv.org


 

For more information visit https://www.decodingdyslexianv.org  
The information provided does not, and is not intended to, constitute legal advice. All information,  
content, and materials, including third-party, are for general informational purposes only. You should  
contact your attorney to obtain advice with respect to any particular legal matter 

 

504 plan template 

School information 

School name: 
Student name: Date plan written: 
Date of birth:  Grade: Date plan goes into effect: 
Qualifying disability: Date plan to be reviewed: 
Documentation of disability (see attached): 

504 team members 

Role 

504 plan coordinator 

Name Contact information Attendance signature 

General education teacher 

Parent or guardian 

Other: 

Other: 

Teacher education and support 

Page 1 of 2 | © 2024 Understood for All, Inc. 
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504 plan template 

School information 

Date plan written:  9/5/23 

Date of birth:  5/26/2011 Grade: 7 

School name: Hartleyville Middle School 

Student name: Kevin Rodríguez 
Date plan goes into effect: 9/5/23 

Qualifying disability: ADHD Date plan to be reviewed: 9/5/24 

Documentation of disability (see attached): Report from Developmental Pediatrics (dated 
6/28/23); Child Behavior Checklist & Rating Scales (from school evaluation dated 5/16/23) 

504 team members 

Role 

504 plan coordinator 

Name 

Mr. Tallison 

Contact information 

atallison@hms.edu 

Attendance signature 

Andrew Tallison 

General education teacher Ms. Anderson banderson@hms.edu Bree Anderson 

Parent or guardian Mrs. Rodríguez rodriguez@me.com Elsa Rodríguez 

Other:   Behavior specialist Ms. Zicotti czicotti@hms.edu Celina Zicotti 

Other: 

Teacher education and support 

Teachers who work with Kevin will be provided consultation time with the school behavior 
specialist, Ms. Zicotti. She will help them implement accommodations and behavior  
management strategies in the classroom. Any teacher who works with Kevin, and who isn’t 
trained as a special educator or behavior specialist, must watch this 3-minute video, What Is 
ADHD?, available at u.org/whatisADHD. Teachers who work with Kevin must also review the 
attached articles on (1) signs of ADHD they may see in the classroom and (2) self-advocacy 
phrases for middle school students. 
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504 plan template 

Accommodations and/or services 

Area of 
educational need 

Accommodation 
or service 

Person(s) responsible 
for implementing 

Frequency of 
accommodation 

or service 

Notes: 

Date approved: Plan approved by: 
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School information 

Date plan written:  9/5/23 

Date of birth:  5/26/2011 Grade: 7 

School name: Hartleyville Middle School 

Student name: Kevin Rodríguez 
Date plan goes into effect: 9/5/23 

Qualifying disability: ADHD Date plan to be reviewed: 9/5/24 

Documentation of disability (see attached): Report from Developmental Pediatrics (dated 
6/28/23); Child Behavior Checklist & Rating Scales (from school evaluation dated 5/16/23) 

504 team members 

Role 

504 plan coordinator 

Name 

Mr. Tallison 

Contact information 

atallison@hms.edu 

Attendance signature 

Andrew Tallison 

General education teacher Ms. Anderson banderson@hms.edu Bree Anderson 

Parent or guardian Mrs. Rodríguez rodriguez@me.com Elsa Rodríguez 

Other:   Behavior specialist Ms. Zicotti czicotti@hms.edu Celina Zicotti 

Other: 

Teacher education and support 

Teachers who work with Kevin will be provided consultation time with the school behavior 
specialist, Ms. Zicotti. She will help them implement accommodations and behavior  
management strategies in the classroom. Any teacher who works with Kevin, and who isn’t 
trained as a special educator or behavior specialist, must watch this 3-minute video, What Is 
ADHD?, available at u.org/whatisADHD. Teachers who work with Kevin must also review the 
attached articles on (1) signs of ADHD they may see in the classroom and (2) self-advocacy 
phrases for middle school students. 
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IEP Information 
What is an IEP?
IEP stands for Individualized Education Plan. It is a written document describing the educational 
services that a child will receive when eligible for special education services. Then purpose of an IEP is to 
set reasonable learning goals for the child, list accommodations, and specifically state the services that the 
school district will provide. IEPs should be personalized to meet the child's unique needs. IEPs are 
governed by the Federal Individuals with Disabilities in Education Act (IDEA), and the IEP document is 
legally binding - meaning the school district must provide the services written by the IEP team.

How do I ask the school to evaluate my child for an IEP?
Ask in writing for a full, comprehensive evaluation. Examples are available online.

Q: “I am concerned about my child’s reading, but when I ask the school if it could be dyslexia, they say, 
‘We don’t test for dyslexia.’ Is this correct?”

A: Yes and No.
• Schools in Nevada do not directly diagnose dyslexia, as a formal diagnosis must be made by a licensed 

psychologist. However, under the Child Find mandate in the Individuals with Disabilities 
Education Act (IDEA) and Nevada law, schools are required to identify students with disabilities, 
including those who may exhibit characteristics of dyslexia.

• schools should be screening students for characteristics of dyslexia if they are not reading at grade 
level.  NV Statutes (NRS) 388.439 and 388.441, This screening is not the same as diagnosing dyslexia 
but is a critical step in identifying reading challenges and providing appropriate interventions.

How does a child qualify in Nevada?
In IDEA, dyslexia is included under the category of Specific Learning Disability (SLD). Nevada follows 
federal IDEA regulations and provides additional guidelines under NRS 388.441, which requires that 
students identified with characteristics of dyslexia receive evidence-based interventions.

My child qualifies - now what?
The IEP is developed by a team of school personnel and the child's parents. The IEP team meets, reviews 
assessment information about the child, and develops an educational program for the individual needs of 
the child. The initial IEP meeting must be held within 30 calendar days of determining the child is eligible 
for special education. A child's IEP must also be reviewed at least annually to determine if the child's 
goals were met and if any changes are needed. A parent can ask for an IEP meeting at any time. The 
United States Court of Appeals for the Ninth Circuit released an opinion that an IEP can specify a specific 
methodology: “When a particular methodology plays a critical role in the student’s educational plan, it 
must be specified in the IEP rather than left up to individual teachers’ discretion."

What Does the Nevada Department of Education (NDE) Say?
The Nevada Department of Education (NDE) offers many helpful resources for parents, including Q&A 
sections on topics like IEPs, evaluations, and eligibility. You can find these resources on their website 
under “IEP, Evaluations, and Eligibility.”

Important to Know:
IEPs should always be tailored to meet your child’s individual educational needs.Still have questions?
You can reach out to NDE’s Compliance and Assistance Division for more help. (775) 687-9115 or their 
Las Vegas office at (702) 486-6458.  Additionally, you can email general inquiries to 
ndeinfo@doe.nv.gov.

What Happens If There’s a Disagreement?
If you and the school can’t agree on something, NDE has a page with guidance on resolving conflicts in 
special education. It’s a great resource to understand your options. 
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Anatomy of an IEP

An Individualized Education Program (IEP) is a blueprint for 
a child’s special education experience at school. The plan 
describes what services and supports the child gets. IEPs 
tend to have many common elements. Below are some of 
the important parts of an IEP.

Individualized Education Program
Student information
Student Name: Karen Lee Date of IEP: 9/5/2019

Date of Birth: 5/22/2011 Grade: Rising 3rd

IEP team
IEP Case Manager: John Santos

General Education Teacher: Janie Doe

District Representative: Pedro Ramirez

Parent: Frank Lee

Special Education Resource Teacher: Ellen Wong

Student information
The first page lists the 
child’s name, age, date 
of birth, grade, and other 
details. It also includes a 
rundown of the IEP team.

https://www.decodingdyslexianv.org
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Present level of educational performance
Academic performance

Karen is a kind, helpful third grader who is always willing to 
work hard, even on tasks that are difficult for her. She has 
a strong love of learning and will seek out books relevant to 
her interests of the outdoors and animals. She is also quite 
articulate in classroom discussion.

However, while Karen is presently meeting grade-level 
expectations in math, she continues to show significant 
difficulty in the area of reading fluency and comprehension 
compared to her classroom peers. Karen is able to decode 
single letters, vowel combinations, and digraphs (like “ch” 
or “sh”) in short, consonant-vowel-consonant (CVC) words, 
where she is 80% accurate, on average. She has difficulty 
applying these skills when reading multi-syllable words, 
where she is 35% accurate, on average, or when reading 
words in actual passages of text. Recent measures show that 
Karen is able to read third-grade passages at a rate of 40 
words per minute, with 85% accuracy and less than 65% text 
comprehension.

Students in third grade are expected to read 100-140 words 
per minute, and answer comprehension questions with 
90-100% accuracy. Karen is able to read late first-grade 
passages at 90 words per minute, with 95% accuracy, and 
comprehension at 90% accuracy on average. This is Karen’s 
independent reading level. Karen’s reading difficulties 
affect her participation in the general education curriculum 
by making it impossible for her to read grade-level text 
independently and learn grade-level content effectively. 

Karen needs specialized instruction to increase her reading 
fluency and comprehension skills.

IEP Team
IEP Case Manager: John Santos

General Education Teacher: Janie Doe

District Representative: Pedro Ramirez

Parent: Frank Lee

Special Education Resource Teacher: Ellen Wong

Present level 
of educational 
performance  
(PLOP, PLAAFP, or PLP)
This describes the child’s 
current abilities, skills, 
challenges, and strengths.  
It may also discuss social 
skills and behavior.

Anatomy of an IEP Page 2 of 5
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Annual goals
Goal 1

Karen will increase her reading fluency from 90 words per 
minute in late first-grade passages to 90 words per minute in 
late second-grade passages.

Objectives:
1. Given phonological awareness instruction, Karen will 

read unfamiliar 2- and 3-syllable words with at least 85% 
accuracy over two consecutive trials as measured on 
reading post-tests administered by the special education 
resource teacher.

2. Given instruction in a sight-word reading program, Karen 
will read 180 high-frequency words with 85% accuracy 
over two consecutive trials as measured by the special 
education resource teacher.

Goal 2

Karen will increase her reading comprehension from 90% 
accuracy at the late first-grade level to 90% accuracy at the 
late second-grade level.

Objectives:
1. Given pre-teaching of new vocabulary, picture supports, 

and up to three adult prompts, Karen will correctly answer 
comprehension questions about events in a late second- 
grade text with 90% accuracy over two consecutive trials 
as measured by the special education resource teacher.

2. Given pre-teaching of new vocabulary and up to three 
adult prompts, Karen will correctly answer comprehension 
questions about short, late second-grade passages.  
 
 
 

Progress reporting

Progress toward annual goals will be measured through 
classwork, observation, tests and quizzes, and written  
reports. Karen’s parents will receive a quarterly written  
report on her progress.

Annual goals
These should consist of 
academic and functional 
skills that the child can 
reasonably accomplish 
during the school year.  
Each is broken down into 
shorter-term objectives.

Progress reporting
The IEP states how the IEP 
team will keep track of the 
child’s progress toward 
annual goals.
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Services
Service: 
 Reading Instruction

Frequency: Once daily for 60 
minutes per session

Location:  
  ABC Elementary School

Instructional Setting: Special 
Education Small Group

Duration: 9/15/2019 - 6/1/2020

Supplementary aids and services
The student will be provided with the following 
accommodations/modifications:

Accommodation/Modification: Textbooks on CD/tape

Frequency:  
  Daily

Location:  
  ABC Elementary School and at home

Instructional Setting: All classes and at home

Duration: 9/15/2019 - 6/1/2020

Services
Here, the IEP details:
1. What special education 

services the child will get 
and for how long

2. Any services outside the 
school year (like summer 
services)

3. Any “transition planning” 
to get the child ready for 
life after high school

Supplementary aids and 
services
The IEP specifies what 
accommodations the child 
will get in school — like a 
seat at the front of the 
class. It also details any 
modifications. These are 
changes to what’s expected 
of the child — like less 
homework. This section will 
also include information 
about any assistive 
technology the child needs.
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Parent/Guardian Consent

Indicate your response by checking the appropriate space 
and sign below.

       x          I give permission to implement this IEP. 

                   I do not give permission to implement this IEP. 

                                                                                                                                 
Signature   

Participation
This section explains how 
and to what extent the  
child will be included in 
general education classes 
and other activities, 
including state tests. 

Consent
Many IEPs have a signature 
line where a parent or 
guardian officially agrees to 
the plan. Keep in mind that 
an IEP isn’t all-or-nothing. 
Families can attach an 
addendum, agreeing to only 
parts of the IEP.

Participation

Although Karen has been responsive to adaptations and 
modifications in her regular education classroom, she 
continues to progress slowly on her IEP reading goals.  
Small group pull-out instruction for an hour a day allows for 
intensive, individualized instruction in Karen’s identified area 
of need, while allowing her to spend most of the day in her 
general education classroom.
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Process Tips and Intervention Red Flags 

Tips 

504/IEP documents do not have to be signed at the meeting, don’t sign them 
until you are satisfied with the document. 
Put everything in writing 
All meetings should be followed up with an email to all involved, summarizing 
key information and important details. 
Ask all team members how long and in what capacity they work with your 
child. 
Consider the future needs of your student, not just the current needs when 
developing accommodations. 

Program content is the first essential that makes up a successful reading intervention, 
but issues of implementation – when, how, by whom, and for how long the intervention 
is presented to the student – are factors that determine the ultimate success or failure of 
even the very best interventions. Shaywitz, 2005 

Red Flags 
Curriculum that is not appropriate for students with dyslexia  

Anything written by Fountas & Pinnell, including Leveled Literacy 
Intervention, and Lucy Calkins. 
Reading Recovery 

Program content that is not appropriate for students with dyslexia: 
Guided reading 
Leveled text 
Balanced literacy 

Provider “has worked with dyslexic students” 
What are their qualifications?  

Training in evidence-based dyslexia program ( e.g, Orton-
Gillingham, Wilson Reading System. Certification from 
recognized organizations like the International Dyslexia 
Association (IDA) are not substantial!) 

What level of training have they completed? 
Suggestions provided that puts the responsibility on the student: 

Give it more time; Wait and see 
Read more, Slow down reading 
Try harder 

Anything that does not TARGET your child’s most pressing needs (e.g., If a 
child could comprehend the text were it not for an underlying deficit, there 
should be no intervention in comprehension; instruction should focus on the 
weaknesses in foundational skills). 
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Screening and Evaluations 

Screening vs. Evaluation
Nevada statute requires that public schools screen all children not reading at grade level for 
characteristics of dyslexia. This screening is not a diagnosis but is designed to identify students 
who may have dyslexia. These screenings can be conducted by teachers or staff in your school 
district. If a screening indicates conc se that is considered a medical diagnosis. Instead, schools 
place the child into a disability category such as Specific Learning Disability (SLD). This 
includes children with dyslexia if they meet the criteria for an SLD under federal and state 
guidelines.This process ensures students are identified and supported based on their individual 
educational needs.

School Evaluation vs. Private Evaluation
A school evaluation focuses on determining if a child qualifies for an IEP under an IDEA 
disability category. The school typically does not have staff to diagnosis dyslexia. A private 
neuropsychological evaluation can be sought to provide a diagnosis which is different from the 
IDEA disability categories. A dyslexia diagnosis is different than qualifying for an IEP. Schools 
can (but do not have to) take into consideration a private evaluation. Understood.org offers a 
variety of evaluation basics 

Dyslexia Diagnosis Assessments in an Evaluation

ALL  the following areas should be tested:

• Phonological Processing                      • Spelling
• Rapid Automatic Naming                      • Vocabulary
• Oral Reading                                         • Writing sample
• Reading Comprehension                      • Math skills
• Single word reading                              • Intelligence
• Nonsense word reading                        • Review of school records
• Processing speed history                      • Thorough review of family and school history

What if my child doesn’t qualify for an IEP or 504? 
Under Nevada Revised Statutes (NRS) Chapter 385, if your child does not qualify for an 
Individualized Education Program (IEP) or 504 accommodations, schools are still required to 
support students who are struggling with reading.Nevada law ensures that all students receive 
reading interventions aimed at helping them achieve grade-level reading skills. Schools must 
provide targeted instruction to help students grow and reach the goal of reading at or above grade 
level by the end of the school year. If your child is not reading at grade level by then, the school 
is required to continue providing reading interventions until they achieve this milestone. These 
interventions are guided by evidence-based practices that include: Multisensory, Systematic 
and Sequential, Cumulative, Explicit. This process helps ensure that students who need extra 
reading support still receive the resources they need, even if they don’t qualify for formal 
accommodations like an IEP or 504 plan.
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Bell Curves and Scores 

Understanding Bell Curves
A bell curve is a visual representation of where your child’s performances fall in comparison to 
those of their age matched peers. Understanding how to read a bell curve allows you to better 
understand your child’s scores. When looking at the bell curve the center of the curve is the 
average or mean. The scores that fall to the left and right of the curve determine whether the 
score is above or below average. Scores to the far right would be the highest scores. The scores 
to the farthest left are the lowest scores

The curve is typically broken down into sections. The descriptors (average, high average, etc.) 
and their percentile ranges could vary by test. Each section represents one standard deviation 
from the majority score. The largest section in the middle is immediately to the left and right of 
the center of the curve and represents +/- 1 standard deviation. This is where the largest portion 
of scores will fall (68%) and is typically considered the average range. All the sections added 
together will equal 100%. Each side of the curve will have 50% of the scores. Once you know 
your child’s scores you will be able to determine percentile and compare to their peers.

Understanding Evaluation Scores
Scores may be presented in a variety of ways including percentiles, t-scores, scaled scores, and 
standard scores. T-scores are often used in behavior rating scales, they have standard deviations 
of 10 and the mean is 50. A child with a t-score of 40 is 1 standard deviation below the mean and 
a student with a t-score of 60 is one standard deviation above. Similarly, scaled scores have a 
mean of 10 and a standard deviation of 3 and standard scores have a mean of 100 and standard 
deviation of 15. Scaled Scores typically tells us how well a child did on a sub- test, and a 
standard score typically tells us how well a child did on a broad domain (which can often be 
made of sub-tests). Scaled scores are used to account for differences in difficulty across different 
test sections. The image below will help to show how scores compare to one another. It depends 
on the individual tests as to what’s considered average, low, or high, etc.
 

 

For more information visit https://www.decodingdyslexianv.org  
The information provided does not, and is not intended to, constitute legal advice. All information,  
content, and materials, including third-party, are for general informational purposes only. You should  
contact your attorney to obtain advice with respect to any particular legal matter 

https://www.decodingdyslexianv.org


Deciding Services (IEP) and Accommodations (IEP/504) 
from the Evaluation for Initial IEP or 504 Plan 

Student: _________________________________________________________________________Evaluation Date:________________________ 
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Area of Concern:  
(ex.Anxiety around timed 
test taking)

How is the need being 
addressed- 
accommodation and/or 
service:  
(ex.Accommodation) 

Accommodation or 
Service:  
(ex.Student will be allowed 
extra time to complete 
classroom assignments, 
quizzes, or test (double-
time). 

Goals for services: 
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Deciding Services (IEP) and Accommodations (IEP/504) 
from the Evaluation for Initial IEP or 504 Plan 

Student: _________________________________________________________________________Evaluation Date:________________________ 
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(ex.Anxiety around timed 
test taking)

How is the need being 
addressed- 
accommodation and/or 
service:  
(ex.Accommodation) 

Accommodation or 
Service:  
(ex.Student will be allowed 
extra time to complete 
classroom assignments, 
quizzes, or test (double-
time). 

Goals for services: 
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Potential Accommodations
Students can receive accommodations under a 504 plan or an IEP. There are many resources 
online with sample accommodations. Bright Solutions for Dyslexia has an excellent video and 
handout about accommodations for a student with dyslexia.

We suggest looking at the IEP or 504 evaluation for areas of weakness. Try to address all areas of 
concern with services (IEP only), assistive technology, and/or accommodations. Also ask your 
student what their day looks like and what is a struggle. Consider your child’s mental health as 
well.

These are potential accommodations. Needs will differ as a child ages and every child is 
different. There are some redundant suggestions to provides examples of different wording.

General:

Student will / will not work with parent volunteers.
Student will not trade assignments, quizzes, or tests with other students for grading.
Teacher will not display grades or progress, even without a name.
Student will have the opportunity to participate in a weekly social skills group with peers.
Student will be provided preferential seating in the front of the class next to a quiet student 
(This could also be away from any other distractions.)
Student will be able to clearly see and hear the teacher during all instructional time.
Teacher will work to minimize auditory and visual distractions.
Student will be allowed to “take a break” when a break from the classroom is needed.

Wording options for not withholding activities:
Student will not be held from assemblies, pep fest, and other such school events during the 
school day to complete work.
Recess, special events, or rewards cannot be withheld for academic, punitive, or discipline 
reasons including missed work or goals unless it is withheld for the entire class.
Student will not be held in from lunch, gym, or specials to complete an incomplete task 
unless it is student or parent requested.
Student will not be held in from recess to complete work.
Teacher will communicate with parents about items student needs to complete if it cannot be 
fit in during the regular class time.
Any communication from teachers that indicates a need to retake a test, quiz, or assignment 
or concerns regarding performance should be done via email to the parent/guardian and not 
through the student.
Assignments, quizzes, or tests with a grade of ____% or less will not be returned. 
Assignments, quizzes, or tests with a grade of ____% or better may be returned.
Student will not be called on unless hand is raised or student volunteers.
Student will not be asked to cold read or provide written answers in front of the class unless 
student volunteers.
For any absences, student will be given __ additional days (beyond time normally given to 
complete work from an absence) to submit work for full credit.
When learning a second language consider other options such as American Sign Language, 
grading a second language class as Pass/Fail, or waive the requirement of a second language. 
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Auditory Processing:

Wording options for reducing verbal instruction:
Teacher will slow down and reduce verbal communication when necessary. Teacher will 
repeat verbatim when asked.
Teacher will reduce verbal instruction by keeping directions brief and use visual modeling 
and reinforcement. It is also helpful to pause when speaking to allow student to process 
information provided. Student may miss entire words or merge words together when 
listening to ongoing speech, especially with fast-paced talkers.
Student will be provided (by school’s speech pathologist) with auditory memory strategies 
(using both words and pictures) as a reference to use in the classroom. This will be kept at 
his/her desk.
Teacher will not solely give directions for homework assignments orally. Directions will be 
communicated to parents (and student) in writing.
Student will be given preferential seating in the classroom, away from auditory distractions. 
If the assigned seat in the classroom is not optimal, child will notify the teacher and request a 
change.

Wording options for step-by-step instructions:
The teacher is responsible for providing step by step visual instructions and student will not 
be penalized for failure to remember auditory instructions. 
Teacher will provide step by step instructions. Student does not follow multi- step instruction 
well, which is very normal for dyslexics. Student does well with 1-2 step directions.

Classroom Instructions:
When necessary, student’s teacher will break down multi-step activities into one-step 
directions including for individual and small group activities.
Teacher will provide small group teaching, when necessary, for reading.
Instructions for assignments, quizzes, and tests will be given orally to student with 
confirmation that student understands the directions. Student will verify his/her 
understanding with an oral or visual signal.
Allow student to verbalize answers, when necessary, i.e., spelling tests or testing that is 
taking too long.
Student will be able to take a 2-3 minute break from activities where his/her dyslexia is an 
obstacle.

Assignments:

On any assignments, quizzes, or tests on which student is given feedback or asked to make 
corrections, student will receive a blank copy of the assignment on which to learn from or to 
make corrections. Student will not be asked to correct or learn from a marked or corrected 
test, quiz, or assignment.
Student may request to have directions on assignments read aloud to him/her.
On assignments where spelling is not the primary goal, student’s writing should be assessed 
based on content and not on spelling or penmanship.
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Wording options for additional time to complete assignments:
Student may ask for 1 additional day for assignments. Additional time can be granted with 
teacher permission.
For any missing assignments, the teacher will check-in with student and provide 2 days from 
that time to turn in the assignments without penalty.
Parents and staff will communicate if work completion becomes an issue to determine an 
appropriate plan and implementation of strategies.
Student will not trade assignments, quizzes, or tests with other students for grading. Do not 
display grades or progress, even without a name.

Wording options for shortening assignments:
Shortened assignments as needed.
When necessary, the number of questions/problems on assignments will be reduced.
Parents may shorten homework assignments when necessary and will communicate to the 
teacher when and why assignments were shortened.
In consultation with the teacher, the child or the parent may request extended time to 
complete an assignment or task or request a homework modification or reduction.

Testing Accommodations:
Regarding timed tasks related to direct instruction reading or math, student will participate in 
the task, but will not be graded on these tasks.
Student will only participate in timed testing when it is being conducted for the progress 
monitoring purposes. Otherwise, student will not be timed for in-class assignments, quizzes, 
or tests.
Students will have extended time on all assessments (such as standardized testing and state 
assessments).
Student will be allowed extra time to complete classroom assessments, quizzes, or tests 
(example: double time).
When test corrections are assigned to the class, no explanation of what/why/how the student 
got the problem wrong will be required.
Student will be allowed to take routine tests and quizzes outside of the classroom setting with 
extended time - student will ask the teacher if student wants to utilize this accommodation.
Student will be allowed to take standardized assessments such as the MCA and MAP in a 
small group setting with extended time
Student may request that the teacher reads test directions or questions to him/her (except 
when prohibited, such as during MCA or MAP testing).

Homework:
Student is allowed a limit of _____minutes maximum time to be spent on homework without 
penalty. Parents can use discretion to determine if student can do more or less of his/her 
homework on a given night without penalty and will communicate with the classroom teacher 
related to the amount of homework completed.
 Student is allowed to dictate to an adult, who will write for him/her, to complete homework 
assignments - unless the goal of the homework assignment is handwriting. In which case, 
student can dictate the handwriting sentence to an adult and the adult can write down a model 
for student to copy in his/her own handwriting.
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Handwriting:

Student's handwriting will be graded only on assignments, quizzes, and tests specifically 
targeting handwriting and not on assignments, quizzes, and tests for other subjects.
Due to writing challenges, child will be able to type rather than write.
Student will be graded on the content of his/her writing, not his/her spelling or handwriting 
(exception: spelling may be considered in classes such as Spanish where spelling can change 
the meaning of a word or in Language Arts when completing a long-term project or writing 
task where multiple edits are expected).
Student will be allowed to use apps such as Dragon Dictation, Popplet, Padlet, iCard Sort, 
Co- Writer Universal, or other technology supported by the school district to assist with 
writing tasks and organization.

Spelling:
Three consecutive spelling tests on which student receives a score of 70% or below will 
trigger a team meeting to discuss alternative spelling tests.
Teacher will not write a grade on the spelling test or mark words with an X. The correct 
spelling should be written next to an incorrect word.
Student's spelling will only be graded on spelling tests. Points will not be taken off for 
misspellings or reversals in assignments other than spelling quizzes or tests.
Student will not be penalized for reversals on spelling assignments, quizzes, and/or tests.
Student will not be graded for spelling.

Reading:
Student will not be required to read in front of the class. Student will only be called on to 
read aloud if he/she volunteers. Exceptions will be made for reading class when with his/her 
readiness group during which student can be called on to read.
Student will be allowed to use audiobooks including Learning Ally or Bookshare for reading 
assignments, including during silent reading.

Memorization/Reciting:
Student will be given the option to choose shortened or alternate memory assignments.
Student will be allowed to recite any shortened or alternate options away from peers and will 
not be penalized for mispronouncing words.
Student will not have to memorize in a language other than English except in his/her other 
language class.

Math:
Student will be allowed a multiplication chart and other relevant visual aids for math tests, 
quizzes, and assignments.
Teacher will provide enough space on worksheets, quizzes, and tests for student to line up 
his/her problems and solve them.
Student will be allowed to use a calculator.
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Instructional Material, Aids, and Supports:
Student will be able to access and utilize google read/write.
As needed, student will be given a visual schedule/task list.
Student will be provided with structured or skeleton notes, to reduce the volume of writing.
Reduce/eliminate copying tasks.

Wording options for class notes and study guides:
Student will be provided a complete copy of any class notes at the beginning of class.
Student will not be required to copy down the notes and if notes are graded student will be 
allowed to turn in the provided complete notes for his/her grade.
Student will be provided with a completed study guide or be given guidance in filling out any 
student guide. If the study guide is graded, student will be allowed to turn in the provided or 
guided copy for the grade.
Student will be provided access to a letter chart for assignments/tests, such as spelling tests, 
where letter formation may impact grade.
Student will be allowed to listen to books on their iPad during free reading time (but will also 
have the option to read a physical book).
Student will be provided access to assistive technology for organization, reading andwriting 
assignments.
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SMART Goals 

When developing an Individualized Education Plan (IEP) it is important to insist that your district 
use SMART goals. SMART goals are goals that are Specific, Measurable, Attainable, Results- 
orientated, and Time-bound. SMART goals allow for both the parents and teachers to clearly 
know what the child’s educational expectations are for the current year and they allow for 
accurate progress monitoring. SMART goals should be realistic goals that your child will be able 
to achieve and help narrow the gap between your child and their same age peers. These goals 
may also be called annual goals. Regardless of the name, all goals should be SMART goals. 
Below is a chart with examples of smart goals and goals that do not meet this standard. 
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SMART 
STANDARD

Definition Example of 
non-Smart 

Example of 
SMART Goal 

Specific The goal specifically 
names the targeted 
skill or area of concern 
and what the expected 
results will be. This is 
very detailed.

Sam will read 
faster by the end of 
second grade than 
he did in the fall.

Sam's reading rate will 
improve from 35 wpm in the 
fall of 2nd grade to 55 wpm by 
the spring of 2nd grade.

Measurable The goal will give 
specific standards that 
can be measured. This 
could be done through 
standardized tests, 
screenings, or 
curriculum 
measurements.

Sam will write at 
grade level.

Sam will be able to write 3 
paragraphs, using proper 
punctuation, with less than 5 
errors by spring of 2021.

Attainable The goals set by the 
IEP team are attainable 
and realistic for your 
child while still making 
adequate progress.

Sam will master his 
addition, 
subtraction, 
multiplication, and 
division facts.

Sam will be able to multiply 
digits 1 through 10, with 90% 
accuracy, by spring of 2022.

Results 
Orientated

The goal gives clear 
expectations of what 
your child is expected 
to accomplish during 
the school year.

Sam will engage in 
conversation with 
peers.

Sam will engage in 3 minutes 
of dialogue with his peers, 4 
times a week by March of 
2021.

Time- bound There are specific time 
requirements for each 
goal to be met. The 
goal will also list when 
and how often 
progress monitoring is 
to be done.

Sam will be able to 
read his sight 
words with 85% 
accuracy on 9 of 
10 assessments.

Sam will be able to read grade 
level sight words, with 85% 
accuracy, on 9 of 10 literacy 
assessments, by May of 2023.
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Current Nevada Administrative Rules and Statutes  

Nevada Administrative Rules for Qualifying for an IEP:  
Nevada Administrative Code (NAC) 388.450: This rule aligns with the Federal IDEA law 
and outlines the qualifying criteria for eligibility under Specific Learning Disability. Note 
that a child may qualify in two ways. 1) The child demonstrates a severe discrepancy 
between intellectual ability and achievement (see Subsection 2.C). 2) The child has an 
inadequate rate of progress despite appropriate interventions (see Subsection 2.D). A child 
must meet criteria in Subsections 2.A, B, and C, or A, B, and D.
Nevada Administrative Code (NAC) 388.440: “Team Override on Eligibility Decisions.”
The team may determine that a pupil is eligible for special education and related services due 
to a disability and the need for specialized instruction, even if the pupil does not meet the 
specific requirements outlined in NAC 388.420 to NAC 388.445.
Chapter 388 outlines rules for Children with Disabilities “Specific learning disability” refers 
to a disorder in one or more of the basic psychological processes involved in understanding 
or using language, spoken or written. This may manifest as difficulties in listening, thinking, 
speaking, reading, writing, spelling, or performing mathematical calculations. Conditions 
such as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and 
developmental aphasia are included under this definition.

Nevada Statues:
125A.01: Defines dyslexia as a specific learning disability.
120B.12 Literacy Goal and Interventions. This statute establishes a literacy goal for all 
students to read at or above grade level every year, starting in kindergarten. To achieve this, 
the Department of Education emphasizes: Evidence-based reading instruction. Teacher 
training and professional development, screening, identification, and reporting of struggling 
readers, Implementation of evidence-based interventions, parent notification and involvement 
and development and execution of district-level literacy plans.
NRS 388.419 Literacy Program Implementation:
This statute includes Nevada Department of Education-approved programs and support, with 
literacy specialists employed or contracted within each district to oversee and guide literacy 
initiatives.
NRS 388.423 Alternate Instruction for Struggling Readers:
Outlines the requirement for alternate instruction to be provided to students who are not 
reading at grade level. If a student does not respond adequately to these interventions, refer to 
NAC 388.450 for IEP qualification guidelines. Department of Education Nevada
NRS 391.037 Teacher Preparation Programs:Requires teacher preparation programs to 
include training on dyslexia and evidence-based best practices in reading instruction.
NRS 388.418 Dyslexia Specialists: Mandates the employment or contracting of dyslexia 
specialists by the Nevada Department of Education to provide expertise and support for 
districts.
NRS 385 Nevada’s Education Code: Serves as the foundational framework for education 
policies and regulations in Nevada.
NRS 385.005 Mission Statement: Defines the mission of the Nevada Department of 
Education, emphasizing equitable, high-quality education for all students in the state.
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The Department of Education’s mission is to promote student achievement and preparedness for global competiveness by 
fostering educational excellence and ensuring equal access. 

UNITED STATES DEPARTMENT OF EDUCATION 
OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES 

THE ASSISTANT SECRETARY 

October 23, 2015 

Dear Colleague: 

Ensuring a high-quality education for children with specific learning disabilities is a critical 
responsibility for all of us. I write today to focus particularly on the unique educational needs of 
children with dyslexia, dyscalculia, and dysgraphia, which are conditions that could qualify a 
child as a child with a specific learning disability under the Individuals with Disabilities 
Education Act (IDEA). The Office of Special Education and Rehabilitation Services (OSERS) 
has received communications from stakeholders, including parents, advocacy groups, and 
national disability organizations, who believe that State and local educational agencies (SEAs 
and LEAs) are reluctant to reference or use dyslexia, dyscalculia, and dysgraphia in evaluations, 
eligibility determinations, or in developing the individualized education program (IEP) under the 
IDEA. The purpose of this letter is to clarify that there is nothing in the IDEA that would 
prohibit the use of the terms dyslexia, dyscalculia, and dysgraphia in IDEA evaluation, eligibility 
determinations, or IEP documents. 

Under the IDEA and its implementing regulations “specific learning disability” is defined, in 
part, as “a disorder in one or more of the basic psychological processes involved in 
understanding or in using language, spoken or written, that may manifest itself in the imperfect 
ability to listen, think, speak, read, write, spell, or to do mathematical calculations, including 
conditions such as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and 
developmental aphasia.” See 20 U.S.C. §1401(30) and 34 CFR §300.8(c)(10) (emphasis added). 
While our implementing regulations contain a list of conditions under the definition “specific 
learning disability,” which includes dyslexia, the list is not exhaustive. However, regardless of 
whether a child has dyslexia or any other condition explicitly included in this definition of 
“specific learning disability,” or has a condition such as dyscalculia or dysgraphia not listed 
expressly in the definition, the LEA must conduct an evaluation in accordance with 34 CFR 
§§300.304-300.311 to determine whether that child meets the criteria for specific learning 
disability or any of the other disabilities listed in 34 CFR §300.8, which implements IDEA’s 
definition of “child with a disability.”  

For those students who may need additional academic and behavioral supports to succeed in a 
general education environment, schools may choose to implement a multi-tiered system of 
supports (MTSS), such as response to intervention (RTI) or positive behavioral interventions and 
supports (PBIS). MTSS is a schoolwide approach that addresses the needs of all students, 
including struggling learners and students with disabilities, and integrates assessment and 
intervention within a multi-level instructional and behavioral system to maximize student 
achievement and reduce problem behaviors.  

MTSS, which includes scientific, research-based interventions, also may be used to identify 
children suspected of having a specific learning disability. With a multi-tiered instructional 
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framework, schools identify students at risk for poor learning outcomes, including those who 
may have dyslexia, dyscalculia, or dysgraphia; monitor their progress; provide evidence-based 
interventions; and adjust the intensity and nature of those interventions depending on a student’s 
responsiveness. Children who do not, or minimally, respond to interventions must be referred for 
an evaluation to determine if they are eligible for special education and related services (34 CFR 
§300.309(c)(1)); and those children who simply need intense short-term interventions may 
continue to receive those interventions. OSERS reminds SEAs and LEAs about previous 
guidance regarding the use of MTSS, including RTI, and timely evaluations,1 specifically that a 
parent may request an initial evaluation at any time to determine if a child is a child with a 
disability under IDEA (34 CFR §300.301(b)), and the use of MTSS, such as RTI, may not be 
used to delay or deny a full and individual evaluation under 34 CFR §§300.304-300.311 of a 
child suspected of having a disability.  

In determining whether a child has a disability under the IDEA, including a specific learning 
disability, and is eligible to receive special education and related services because of that 
disability, the LEA must conduct a comprehensive evaluation under §300.304, which requires 
the use of a variety of assessment tools and strategies to gather relevant functional, 
developmental, and academic information about the child. This information, which includes 
information provided by the parent, may assist in determining: 1) whether the child is a child 
with a disability; and 2) the content of the child’s IEP to enable the child to be involved in, and 
make progress in, the general education curriculum. 34 CFR §300.304(b)(1). Therefore, 
information about the child’s learning difficulties, including the presenting difficulties related to 
reading, mathematics, or writing, is important in determining the nature and extent of the child’s 
disability and educational needs. In addition, other criteria are applicable in determining whether 
a child has a specific learning disability. For example, the team determining eligibility considers 
whether the child is not achieving adequately for the child’s age or to meet State-approved 
grade-level standards when provided with learning experiences and instruction appropriate for 
the child’s age or the relevant State standards in areas related to reading, mathematics, and 
written expression. The team also must determine that the child’s underachievement is not due to 
lack of appropriate instruction in reading or mathematics. 34 CFR §300.309(a)(1) and (b). 
Section 300.311 contains requirements for specific documentation of the child’s eligibility 
determination as a child with a specific learning disability, and includes documentation of the 
information described above. Therefore, there could be situations where the child’s parents and 
the team of qualified professionals responsible for determining whether the child has a specific 
learning disability would find it helpful to include information about the specific condition (e.g., 
dyslexia, dyscalculia, or dysgraphia) in documenting how that condition relates to the child’s 
eligibility determination. 34 CFR §§300.306(a)(1), (c)(1) and 300.308. 
  

                                                 
1 See OSEP Memo 11-07 (January 21, 2011) available at: 
www.ed.gov/policy/speced/guid/idea/memosdcltrs/osep11-07rtimemo.pdf Under 34 CFR §300.307(a)(2)-(3), as part 
of their criteria for determining whether a child has a specific learning disability, States must permit the use of a 
process based on the child’s response to scientific, research-based intervention, and may permit the use of other 
alternative research-based procedures in making this determination. 
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framework, schools identify students at risk for poor learning outcomes, including those who 
may have dyslexia, dyscalculia, or dysgraphia; monitor their progress; provide evidence-based 
interventions; and adjust the intensity and nature of those interventions depending on a student’s 
responsiveness. Children who do not, or minimally, respond to interventions must be referred for 
an evaluation to determine if they are eligible for special education and related services (34 CFR 
§300.309(c)(1)); and those children who simply need intense short-term interventions may 
continue to receive those interventions. OSERS reminds SEAs and LEAs about previous 
guidance regarding the use of MTSS, including RTI, and timely evaluations,1 specifically that a 
parent may request an initial evaluation at any time to determine if a child is a child with a 
disability under IDEA (34 CFR §300.301(b)), and the use of MTSS, such as RTI, may not be 
used to delay or deny a full and individual evaluation under 34 CFR §§300.304-300.311 of a 
child suspected of having a disability.  

In determining whether a child has a disability under the IDEA, including a specific learning 
disability, and is eligible to receive special education and related services because of that 
disability, the LEA must conduct a comprehensive evaluation under §300.304, which requires 
the use of a variety of assessment tools and strategies to gather relevant functional, 
developmental, and academic information about the child. This information, which includes 
information provided by the parent, may assist in determining: 1) whether the child is a child 
with a disability; and 2) the content of the child’s IEP to enable the child to be involved in, and 
make progress in, the general education curriculum. 34 CFR §300.304(b)(1). Therefore, 
information about the child’s learning difficulties, including the presenting difficulties related to 
reading, mathematics, or writing, is important in determining the nature and extent of the child’s 
disability and educational needs. In addition, other criteria are applicable in determining whether 
a child has a specific learning disability. For example, the team determining eligibility considers 
whether the child is not achieving adequately for the child’s age or to meet State-approved 
grade-level standards when provided with learning experiences and instruction appropriate for 
the child’s age or the relevant State standards in areas related to reading, mathematics, and 
written expression. The team also must determine that the child’s underachievement is not due to 
lack of appropriate instruction in reading or mathematics. 34 CFR §300.309(a)(1) and (b). 
Section 300.311 contains requirements for specific documentation of the child’s eligibility 
determination as a child with a specific learning disability, and includes documentation of the 
information described above. Therefore, there could be situations where the child’s parents and 
the team of qualified professionals responsible for determining whether the child has a specific 
learning disability would find it helpful to include information about the specific condition (e.g., 
dyslexia, dyscalculia, or dysgraphia) in documenting how that condition relates to the child’s 
eligibility determination. 34 CFR §§300.306(a)(1), (c)(1) and 300.308. 
  

                                                 
1 See OSEP Memo 11-07 (January 21, 2011) available at: 
www.ed.gov/policy/speced/guid/idea/memosdcltrs/osep11-07rtimemo.pdf Under 34 CFR §300.307(a)(2)-(3), as part 
of their criteria for determining whether a child has a specific learning disability, States must permit the use of a 
process based on the child’s response to scientific, research-based intervention, and may permit the use of other 
alternative research-based procedures in making this determination. 
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procedures, and practices to ensure that they do not prohibit the use of the terms dyslexia, 
dyscalculia, and dysgraphia in evaluations, eligibility, and IEP documents. Finally, in ensuring 
the provision of free appropriate public education, OSERS encourages SEAs to remind their 
LEAs of the importance of addressing the unique educational needs of children with specific 
learning disabilities resulting from dyslexia, dyscalculia, and dysgraphia during IEP Team 
meetings and other meetings with parents under IDEA.  

I hope this clarification is helpful to both parents and practitioners in ensuring a high-quality 
education for children with specific learning disabilities, including children with dyslexia, 
dyscalculia, and dysgraphia. If you have additional questions or comments, please email them to 
sld@ed.gov. 

Sincerely,  

/s/ 

Michael K. Yudin 
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UNITED STATES DEPARTMENT OF EDUCATION 
OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES 

November 16, 2015 

Dear Colleague: 

Ensuring that all children, including children with disabilities, are held to rigorous academic 
standards and high expectations is a shared responsibility for all of us.  To help make certain that 
children with disabilities are held to high expectations and have meaningful access to a State’s 
academic content standards, we write to clarify that an individualized education program (IEP) 
for an eligible child with a disability under the Individuals with Disabilities Education Act 
(IDEA) must be aligned with the State’s academic content standards for the grade in which the 
child is enrolled.1  Research has demonstrated that children with disabilities who struggle in 
reading and mathematics can successfully learn grade-level content and make significant 
academic progress when appropriate instruction, services, and supports are provided. 2  
Conversely, low expectations can lead to children with disabilities receiving less challenging 
instruction that reflects below grade-level content standards, and thereby not learning what they 
need to succeed at the grade in which they are enrolled.   

The cornerstone of the IDEA is the entitlement of each eligible child with a disability to a free 
appropriate public education (FAPE) that emphasizes special education and related services 
designed to meet the child’s unique needs and that prepare the child for further education, 
employment, and independent living.  20 U.S.C. §1400(d)(1)(A).  Under the IDEA, the primary 
vehicle for providing FAPE is through an appropriately developed IEP that is based on the 
individual needs of the child.  An IEP must take into account a child’s present levels of academic 
achievement and functional performance, and the impact of that child’s disability on his or her 
involvement and progress in the general education curriculum.  IEP goals must be aligned with 
grade-level content standards for all children with disabilities.  The State, however, as discussed 

                                                 
1 The Department has determined that this document is a “significant guidance document” under the Office of 
Management and Budget’s Final Bulletin for Agency Good Guidance Practices, 72 Fed. Reg. 3432 (Jan. 25, 2007), 
available at www.whitehouse.gov/sites/default/files/omb/fedreg/2007/012507_good_guidance.pdf.  The purpose of 
this guidance is to provide State and local educational agencies (LEAs) with information to assist them in meeting 
their obligations under the IDEA and its implementing regulations in developing IEPs for children with disabilities.  
This guidance does not impose any requirements beyond those required under applicable law and regulations.  It 
does not create or confer any rights for or on any person.  If you are interested in commenting on this guidance or if 
you have further questions that are not answered here, please e-mail iepgoals@ed.gov or write to us at the following 
address: U.S. Department of Education, Office of Special Education and Rehabilitative Services, 550 12th Street 
SW., PCP Room 5139, Washington, DC 20202-2600.   
2 For a discussion of this research see Improving the Academic Achievement of the Disadvantaged; Assistance to 
States for the Education of Children With Disabilities, Final Rule, 80 Fed. Reg. 50773, 50776 (Aug. 21, 2015). 
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on page five, is permitted to define alternate academic achievement standards for children with 
the most significant cognitive disabilities.3 

Application of Provisions in the Elementary and Secondary Education Act of 1965 to Children 
with Disabilities 

Since 2001, the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the 
No Child Left Behind Act of 2001 (NCLB), has required each State to apply the same 
challenging academic content and achievement standards to all schools and all children in the 
State, which includes children with disabilities.  20 U.S.C. §6311(b)(1)(B).  The U.S. 
Department of Education (Department), in its regulations implementing Title I of the ESEA, has 
clarified that these standards are grade-level standards.  34 CFR §200.1(a)-(c).  To assist children 
with disabilities in meeting these grade-level academic content standards, many States have 
adopted and implemented procedures for developing standards-based IEPs that include IEP goals 
that reflect the State’s challenging academic content standards that apply to all children in the 
State.   

Interpretation of “General Education Curriculum”  

Under the IDEA, in order to make FAPE available to each eligible child with a disability, the 
child’s IEP must be designed to enable the child to be involved in and make progress in the 
general education curriculum.  20 U.S.C. §1414(d)(1)(A).  The term “general education 
curriculum” is not specifically defined in the IDEA.  The Department’s regulations implementing 
Part B of the IDEA, however, state that the general education curriculum is “the same curriculum 
as for nondisabled children.”  34 CFR §300.320(a)(1)(i).  In addition, the IDEA Part B 
regulations define the term “specially designed instruction,” the critical element in the definition 
of “special education,” as “adapting, as appropriate to the needs of an eligible child, the content, 
methodology, or delivery of instruction to address the unique needs of the child that result from 
the child’s disability and to ensure access of the child to the general curriculum, so that the child 
can meet the educational standards within the jurisdiction of the public agency that apply to all 
children.” 34 CFR §300.39(b)(3) (emphasis added).  Otherwise, the IDEA regulations do not 
specifically address the connection between the general education curriculum and a State’s 
academic content standards. 

                                                 
3 In accordance with 34 CFR §200.1(d), for children with the most significant cognitive disabilities who take an 
alternate assessment, a State may define alternate academic achievement standards provided those standards are 
aligned with the State’s academic content standards; promote access to the general curriculum; and reflect 
professional judgment of the highest achievement standards possible. See also 34 CFR §300.160(c)(2)(i).  
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Analysis 

The Department interprets “the same curriculum as for nondisabled children” to be the 
curriculum that is based on a State’s academic content standards for the grade in which a child is 
enrolled.  This interpretation, which we think is the most appropriate reading of the applicable 
regulatory language, will help to ensure that an IEP for a child with a disability, regardless of the 
nature or severity of the disability, is designed to give the child access to the general education 
curriculum based on a State’s academic content standards for the grade in which the child is 
enrolled, and includes instruction and supports that will prepare the child for success in college 
and careers.  This interpretation also appropriately harmonizes the concept in the IDEA 
regulations of “general education curriculum (i.e., the same curriculum as for nondisabled 
children),” with the ESEA statutory and regulatory requirement that the same academic content 
standards must apply to all public schools and children in the State, which includes children with 
disabilities. 

The IDEA statutory and regulatory provisions discussed above, the legislative history of the 
IDEA, and clarification the Department has provided on the alignment of the IEP with a State’s 
content standards in the Analysis of Comments and Changes to the 2006 IDEA Part B 
regulations also support this interpretation.  When it last reauthorized the IDEA in 2004, 
Congress continued to emphasize, consistent with the provisions in the ESEA, the importance of 
“having high expectations for [children with disabilities] and ensuring their access to the general 
education curriculum in the regular classroom, to the maximum extent possible.”  20 U.S.C. 
§1400(c)(5)(A).  The Senate Report accompanying the 2004 reauthorization of the IDEA also 
explained that “[f]or most children with disabilities, many of their IEP goals would likely 
conform to State and district wide academic content standards and progress indicators consistent 
with standards based reform within education and the new requirements of NCLB.” S. Rep. No. 
108-185, 105th Cong., 1st Sess. 29 (Nov. 3, 2003).  

The Analysis of Comments and Changes accompanying the 2006 IDEA Part B regulations also 
included important discussion that further clarifies the alignment of an IEP with a State’s 
academic content standards under the ESEA, explaining: “section 300.320(a)(1)(i) clarifies that 
the general education curriculum means the same curriculum as all other children.  Therefore, an 
IEP that focuses on ensuring that the child is involved in the general education curriculum will 
necessarily be aligned with the State’s content standards.”4   

                                                 
4 See Assistance to States for the Education of Children with Disabilities and Preschool Grants for Children with 
Disabilities, Final Rule, 71 Fed. Reg. 46540, 46662 (Aug. 14, 2006); see also 71 Fed. Reg. 46579. 
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The Department’s interpretation of the regulatory language “general education curriculum (i.e., 
the same curriculum as for nondisabled children)” to mean the curriculum that is based on the 
State’s academic content standards for the grade in which a child is enrolled is reasonable.  This 
interpretation is also necessary to enable IDEA and ESEA requirements to be read together so 
that children with disabilities receive high-quality instruction that will give them the opportunity 
to meet the State’s challenging academic achievement standards and prepare them for college, 
careers and independence.  Therefore, in order to make FAPE available to each eligible child 
with a disability, the special education and related services, supplementary aids and services, and 
other supports in the child’s IEP must be designed to enable the child to advance appropriately 
toward attaining his or her annual IEP goals and to be involved in, and make progress in, the 
general education curriculum based on the State’s academic content standards for the grade in 
which the child is enrolled.   

Implementation of the Interpretation 

Based on the interpretation of “general education curriculum” set forth in this letter, we expect 
annual IEP goals to be aligned with State academic content standards for the grade in which a 
child is enrolled.  This alignment, however, must guide but not replace the individualized 
decision-making required in the IEP process.5  In fact, the IDEA’s focus on the individual needs 
of each child with a disability is an essential consideration when IEP Teams are writing annual 
goals that are aligned with State academic content standards for the grade in which a child is 
enrolled so that the child can advance appropriately toward attaining those goals during the 
annual period covered by the IEP.  In developing an IEP, the IEP Team must consider how a 
child’s specific disability impacts his or her ability to advance appropriately toward attaining his 
or her annual goals that are aligned with applicable State content standards during the period 
covered by the IEP.  For example, the child’s IEP Team may consider the special education 
instruction that has been provided to the child, the child’s previous rate of academic growth, and 
whether the child is on track to achieve grade-level proficiency within the year.   

                                                 
5 The IEP must include, among other required content:  (1) a statement of the child’s present levels of academic 
achievement and functional performance, including how the child’s disability affects the child’s involvement and 
progress in the general education curriculum; (2) a statement of measurable annual goals, including academic and 
functional goals, designed to meet the child’s needs that result from the child’s disability to enable the child to be 
involved in and make progress in the general education curriculum; and (3) the special education and related 
services and supplementary aids and services, based on peer-reviewed research to the extent practicable, to be 
provided to the child, or on behalf of the child, and a statement of the program modifications or supports for school 
personnel that will be provided to enable the child to advance appropriately toward attaining the annual goals, and to 
be involved in and make progress in the general education curriculum in accordance with the child’s present levels 
of performance.  34 CFR §300.320(a). 
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The Department recognizes that there is a very small number of children with the most 
significant cognitive disabilities whose performance must be measured against alternate 
academic achievement standards, as permitted in 34 CFR §200.1(d) and §300.160(c).  As 
explained in prior guidance,6 alternate academic achievement standards must be aligned with the 
State’s grade-level content standards.  The standards must be clearly related to grade-level 
content, although they may be restricted in scope or complexity or take the form of introductory 
or pre-requisite skills.  This letter is not intended to limit a State’s ability to continue to measure 
the achievement of the small number of children with the most significant cognitive disabilities 
against alternate academic achievement standards, but rather to ensure that annual IEP goals for 
these children reflect high expectations and are based on the State’s content standards for the 
grade in which a child is enrolled.   

In a case where a child’s present levels of academic performance are significantly below the 
grade in which the child is enrolled, in order to align the IEP with grade-level content standards, 
the IEP Team should estimate the growth toward the State academic content standards for the 
grade in which the child is enrolled that the child is expected to achieve in the year covered by 
the IEP.  In a situation where a child is performing significantly below the level of the grade in 
which the child is enrolled, an IEP Team should determine annual goals that are ambitious but 
achievable.  In other words, the annual goals need not necessarily result in the child’s reaching 
grade-level within the year covered by the IEP, but the goals should be sufficiently ambitious to 
help close the gap.  The IEP must also include the specialized instruction to address the unique 
needs of the child that result from the child’s disability necessary to ensure access of the child to 
the general curriculum, so that the child can meet the State academic content standards that apply 
to all children in the State. 

An Example of Implementation 

We provide an example of how an IEP Team could apply the interpretation of “general education 
curriculum” set forth in this letter.  For example, after reviewing recent evaluation data for a 
sixth grade child with a specific learning disability, the IEP Team determines that the child is 
reading four grade levels below his current grade; however, his listening comprehension is on 
grade level.  The child’s general education teacher and special education teacher also note that 
when materials are read aloud to the child he is able to understand grade-level content.  Based on 
these present levels of performance and the child’s individual strengths and weaknesses, the IEP  

                                                 
6 See U.S. Department of Education Non-regulatory guidance: Alternate achievement standards for students with 
the most significant cognitive disabilities August 2005) available at: 
https://www2.ed.gov/policy/elsec/guid/altguidance.pdf    
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Team determines he should receive specialized instruction to improve his reading fluency.  Based 
on the child’s rate of growth during the previous school year, the IEP Team estimates that with 
appropriate specialized instruction the child could achieve an increase of at least 1.5 grade levels 
in reading fluency.  To ensure the child can learn material based on sixth grade content standards 
(e.g., science and history content), the IEP Team determines the child should receive 
modifications for all grade-level reading assignments.  His reading assignments would be based 
on sixth grade content but would be shortened to assist with reading fatigue resulting from his 
disability.  In addition, he would be provided with audio text books and electronic versions of 
longer reading assignments that he can access through synthetic speech.  With this specialized 
instruction and these support services, the IEP would be designed to enable the child to be 
involved and make progress in the general education curriculum based on the State’s sixth grade 
content standards, while still addressing the child’s needs based on the child’s present levels of 
performance.7  This example is provided to show one possible way that an IEP could be designed 
to enable a child with a disability who is performing significantly below grade level to receive 
the specialized instruction and support services the child needs to reach the content standards for 
the grade in which the child is enrolled during the period covered by the IEP. 8  We caution, 
though that, because the ways in which a child’s disability affects his or her involvement and 
progress in the general education curriculum are highly individualized and fact-specific, the 
instruction and supports that might enable one child to achieve at grade-level may not necessarily 
be appropriate for another child with the same disability.   

Summary 

In sum, consistent with the interpretation of “general education curriculum (i.e., the same 
curriculum as for nondisabled children)” based on the State’s academic content standards for the  

                                                 
7 For information on developing, reviewing, or revising the IEP for a child with limited English proficiency, see: 
Questions and Answers Regarding Inclusion of English Learners with Disabilities in English Language Proficiency 
Assessments and Title III Annual Measurable Achievement Objectives 
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/q-and-a-on-elp-swd.pdf.  
8 While the Department does not mandate or endorse specific products or services, we are aware that many States 
have issued guidance addressing standards-based IEPs .  For example see Minnesota Department of Education, 
Developing Standards-Based IEP Goals and Objectives A Discussion Guide available at: 
https://education.state.mn.us/mdeprod/idcplg?IdcService=GET_FILE&dDocName=050483&RevisionSelectionMet
hod=latestReleased&Rendition=primary.  States and LEAs also may consider reviewing the following examples 
from OSEP-funded projects regarding implementation of standards-based IEPs:  inForum: Standards-Based 
Individualized Education Program Examples available at: www.nasdse.org/portals/0/standards-
basediepexamples.pdf.  For an example of annual goals aligned with State academic content standards for a child 
taking the alternate assessment based on alternate academic achievement standards,  see: an issue brief provided by 
the OSEP-funded National Center and State Collaborative (NCSC), NCSC Brief 5: Standards-based Individualized 
Education Programs (IEPs) for Children Who Participate in AA-AAS available at: 
http://www.ncscpartners.org/Media/Default/PDFs/Resources/NCSCBrief5.pdf.  
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grade in which a child is enrolled set forth in this letter, an IEP Team must ensure that annual IEP 
goals are aligned with the State academic content standards for the grade in which a child is 
enrolled.  The IEP must also include the specially designed instruction necessary to address the 
unique needs of the child that result from the child’s disability and ensure access of the child to 
the general education curriculum, so that the child can meet the State academic content standards 
that apply to all children, as well as the support services and the program modifications or 
supports for school personnel that will be provided to enable the child to advance appropriately 
toward attaining the annual goals.  

Opportunities for Input 

We are interested in receiving comments on this document to inform implementation of this 
guidance.  If you are interested in commenting on this document, please e-mail your comments 
to iepgoals@ed.gov or write to us at the following address:  US Department of Education, 
550 12th Street SW, PCP Room 5139, Washington, DC 20202-2600.  Note that we are 
specifically interested in receiving input from the field on examples of models of alignment of 
IEP goals with State content standards that are working well at the State and local level, and how 
this guidance could be implemented for children with disabilities who are English learners and 
children with the most significant cognitive disabilities.  We will share appropriate models with 
you in further communications as they become available.  We would also be glad to help answer 
your questions and help with your technical assistance needs in this important area. 

We ask you to share this information with your local school districts to help ensure all children 
with disabilities are held to high standards and high expectations.  Thank you for your continued 
interest in improving results for children with disabilities. 

Sincerely, 

/s/ 

Michael K. Yudin 
Assistant Secretary 

/s/ 

Melody Musgrove 
Director 
Office of Special Education Programs 
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Dyslexia Discussions: Information for Schools and Families 

This document is designed to support schools and families in their discussions about dyslexia. 
Schools need to initiate discussions about dyslexia with families based on classroom observation, 
screening, or evaluation data, or the student’s response to instruction. Schools may also need to 
respond to conversations initiated by families. When families initiate a discussion about dyslexia 
concerns, it is important for schools to open the door to more conversation, to document, and to 
respond to these concerns in a timely manner. This document provides a list of situations in 
which the school or family might initiate a discussion about dyslexia. A list of responses for 
schools to provide and a sample script related to dyslexia is also provided based on current 
Nevada statutes.

Students with characteristics of dyslexia typically demonstrate deficits in foundational reading 
skills, including difficulties with phonemic awareness, word-reading accuracy, decoding, fluency, 
and spelling. They may also struggle with oral language and reading comprehension. There is no 
reading center of the brain that just “clicks on” through exposure to print. Rather, every student 
needs to create new neural pathways to map sounds to letters in order to become accurate, fluent 
readers. Every student goes through this process regardless of differences in culture, race, 
cognitive ability, or socioeconomic status. However, struggling readers and those with 
characteristics of dyslexia require more explicit, systematic instruction and intentional practice to 
become proficient readers.

It is also important to remember that these difficulties with foundational reading skills do not 
reflect a student’s cognitive ability or academic potential. Students often demonstrate strong oral 
language skills and content knowledge but are unable to read text proficiently enough to 
demonstrate their academic skills.

Dyslexia discussions may be initiated by the school or by the family and may occur in the 
following situations:

Family Concerns If the family suspects their child may have dyslexia, or the child already 
has a diagnosis of dyslexia, the family may initiate a dyslexia discussion with the school. The 
family may use the term dyslexia and ask for the child to be screened for dyslexia, receive 
evidence-based instruction, or a special education evaluation. Parents may also suggest that 
interventions currently in place are not effective orare insufficient to meet their child’s needs. 
It is important to note that a child may not qualify for special education, but may still meet 
criteria for a diagnosis of dyslexia. These students may qualify for additional supports and 
intervention through Nevada’s Multi-Tiered System of Support (MTSS) process at school.

Teacher Observation: The teacher may identify a student as having possible characteristics of 
dyslexia through observation in the classroom. They may observe the student struggling to 
read grade-level text accurately and fluently. The student may have difficulty sounding out 
unfamiliar words so that they use context to guess words they cannot read. Even if students 
are able to comprehend what they read, it is important to note that slow, effortful, and 
inaccurate word reading is a strong indicator of dyslexia. Teachers may also observe that the 
student has frequent misspellings and may spell the same word differently throughout the 
same assignment. Difficulties with spelling and written expression are also indicators of 
dyslexia. The teacher should initiate a conversation with the family about these concerns 
within the Multi-Tiered System of Support (MTSS) process.
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Screening Process The school may initiate a dyslexia discussion with the family if the 
student is screened and identified as having possible characteristics of dyslexia. The school 
will reach out to the parents: (a) to gather relevant family and child history data as part of 
the secondary/diagnostic screening process; and (b) to communicate the results of dyslexia 
screening and the intervention plan moving forward.

Special Education Evaluation and IEP Meetings: A dyslexia discussion may occur 
during a special education evaluation process or IEP meeting. Parents may ask if their child 
has dyslexia based on the evaluation findings. The evaluation/IEP team will need to have a 
discussion of dyslexia within the context of the evaluation process.
It is important to share with parents that not all students diagnosed with dyslexia will 
qualify for special education. Therefore, a student may meet clinical criteria for a diagnosis 
of dyslexia but not meet the standard for receiving special education. Special education 
means that the student requires specially designed instruction to make progress toward 
grade-level standards.
It is also important to know that if students meet criteria for special education services 
under the category of Specific Learning Disability in the academic areas of foundational 
reading skills (phonemic awareness and decoding), fluency, or written expression (poor 
spelling), they would be expected to meet criteria for a diagnosis of dyslexia.
As described in the table below, schools should not argue or debate the label of dyslexia 
with families. Regardless of diagnosis, the school team will find that the evidence-based 
instruction and supports effective for those diagnosed with dyslexia are also effective for 
students with SLD and low achievement in reading. Both require systematic, explicit, 
cumulative instruction based on the science of reading.
Important Notes• Educators are not qualified to diagnose dyslexia. Therefore, educators should not 

reassure parents that their child does not have dyslexia. Schools do not make a 
diagnosis of dyslexia, nor do schools determine that a student does not have 
dyslexia.• Dyslexia is named in the definition of Specific Learning Disability criteria in 
Nevada statutes. However, schools and clinics may use the label SLD differently. 
The diagnostic term used by licensed psychologists is Specific Learning Disorder 
(SLD) and the special education category is Specific Learning Disability. Disorder is 
a clinical term and disability is a legal term. For more information, please refer to 
Nevada’s MTSS guidance document on navigating the school system when a child is 
struggling with reading or dyslexia.
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Information to Guide Dyslexia Discussions in Schools 

Questions Accurate Not Accurate 

Based on current NV statutes, dyslexia 
research, school-based practices and 
clinical practices, the following statements 
and messages are Accurate and should 
be used in conversations within schools.

The following statements and 
messages are Not Accurate and 
should not be used in 
conversations within schools.

Can 
schools 
initiate use 
of the term 
dyslexia?

YES. Schools can initiate use of the term 
dyslexia when they identify that a student 
has characteristics of dyslexia. 
NOTE: Schools should not tell a family 
that a student “has dyslexia” as this 
implies a diagnosis. However, schools can 
say that they have identified 
characteristics of dyslexia.

Do Not Say: “We cannot /do not 
use the term dyslexia.” 
Do not Say: “Dyslexia is a medical 
diagnosis. So, it is not the 
school’s responsibility to address 
dyslexia.”

Is a 
Specific 
Learning 
Disability 
(SLD) 
identifed 
through a 
special 
education 
evaluation 
the same 
as a 
diagnosis 
of 
dyslexia?

while dyslexia is often considered a 
“medical diagnosis,” it is identified by a 
licensed psychologist. Primary care 
doctors or pediatricians do not diagnose 
dyslexia, but they can provide referrals to 
licensed psychologists for evaluation. 

The diagnosis of dyslexia is based on the 
criteria outlined in the Diagnostic and 
Statistical Manual of Mental Disorders, 5th 
Edition (DSM-5). This diagnosis may be 
classified as a Specific Learning Disorder 
(SLD) with impairment in reading. The 
DSM-5 defines dyslexia as “an alternate 
term used to refer to a pattern of learning 
difficulties characterized by problems with 
accurate or fluent word recognition, poor 
decoding, and poor spelling abilities” 
(American Psychiatric Association, 2013, 
p. 67). Notably, a diagnosis of dyslexia 
does not require a discrepancy between 
cognitive ability and academic 
achievement. 

While the term(SLD) is used in Schools 
and clinical settings, the term Specific 
Learning Disability is used within 
educational settings. “Disorder” refers to a 
clinical diagnosis, while “disability” is a 
legal term tied to special education 
eligibility.

Don’t Say: “Your child does not 
qualify for a specific learning 
disability. So, they 
do not have dyslexia.” 

Educators are not qualified to 
diagnose dyslexia. Therefore, 
educators should not reassure 
parents that their child does 
not have dyslexia. Schools do 
not make a diagnosis of dyslexia, 
nor do schools determine that a 
student does not have dyslexia. 

Many students with dyslexia do 
not quailfy for special education 
services. The school needs to 
have a continuum of supports in 
which to provide systematic, 
explicit, cumulative evidence 
based instruction.

Questions 
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Who can 
identify 
dyslexia?

Schools in Nevada do not provide a formal 
diagnosis of dyslexia. This diagnosis can 
only be made by a licensed psychologist. 
However, schools in Nevada are required 
to screen and identify students who exhibit 
characteristics of dyslexia and to 
communicate the results of these 
screenings to parents, in accordance with 
state education guidelines. Nevada 
Revised Statutes (NRS), specifically within 
Chapter 388, section, NRS 388.439 & NRS 
388.441 

There are three primary pathways through 
which students with characteristics of 
dyslexia may be identified in Nevada 
schools: 

1. Private Evaluation: A student may 
undergo a private evaluation 
conducted by a licensed psychologist, 
who can diagnose dyslexia based on 
their findings. 

2. . School-Based Screening: 
Through the school’s screening 
processes and Multi-Tiered System of 
Supports (MTSS), students may be 
identified as having characteristics of 
dyslexia. Schools are responsible for 
reporting this information to parents 
and using it to guide targeted 
instruction and interventions. 

3. Special Education Evaluation: A 
student may undergo a special 
education evaluation, and if they 
qualify for special education services 
under the category of Specific 
Learning Disability (SLD), they may 
also demonstrate foundational reading 
deficits consistent with dyslexia. In 
such cases, these students are 
expected to meet the criteria for 
dyslexia.

Dyslexia is a diagnosis provided by 
a licensed psychologist. This is 
correct. However, in the past this 
information may have been shared 
with parents without a follow-up 
discussion about the role of 
schools with regard to dyslexia. 
Rather than telling parents that 
dyslexia is a medical diagnosis 
and therefore not the responsibility 
of the school, it is critical to 
engage in follow-up conversations 
to learn more about family 
concerns and plan appropriate 
intervention. 
Don’t Say: “Your child doesn’t 
have dyslexia because they 
passed XYZ test.” 
Schools should not reassure 
parents that their child does not 
have dyslexia. Schools do not 
make a diagnosis of dyslexia nor 
do schools determine that a 
student does not have dyslexia. 
Don’t Say: “Don’t worry, your child 
is very bright, reading will ‘click,’ 
we just need to wait and give them 
more time.” 

Reading is not a natural or 
automatic process that just ‘clicks’ 
on with exposure to books and 
print. Reading occurs via a 
network of neural connections 
created through instruction and 
practice. 

Due to neurobiological differences in 
brain wiring,’ students with 
dyslexia require evidence-based, 
explicit, systematic, cumulative 
instruction to become skilled 
readers. For students with dyslexia 
or characteristics of dyslexia, 
‘waiting’ and not providing 
evidence-based instruction only 
serves to further delay the 
development of the neural 
connections required for skilled 
reading. 

Accurate Not Accurate Questions 
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Evidence-Based Instruction: Struggling readers and students with characteristics of dyslexia 
require explicit, systematic, and cumulative reading instruction to address foundational reading 
skill deficits. In Nevada, schools are required to screen for characteristics of dyslexia under 
Nevada Revised Statutes (NRS) 388.439 and 388.441. These statutes mandate the use of 
early literacy screening assessments, including phonological and phonemic awareness, 
decoding skills, and rapid naming skills, to identify students at risk for reading difficulties. 

Parents have the right to request specific evidence-based interventions proven effective for 
students with dyslexia. Per Nevada statutes, students identified through screening as having 
characteristics of dyslexia must be provided with intervention that is multisensory, systematic, 
sequential, cumulative, and explicit. Foundational reading skills, including advanced 
phonemic awareness (e.g., sound deletion, substitution, manipulation) and phonics/decoding, 
should be prioritized until students achieve both accuracy and automaticity in these areas 
Ineffective strategies, such as memorizing sight words or relying on context clues to support 
weak decoding skills, should be avoided. Instead, instruction should focus on advanced 
decoding, spelling, syllable division, blending, and morphological analysis to develop a strong 
foundation. Students must demonstrate reading accuracy before fluency becomes a primary 
focus. 

Sample Script: 

Parent or Guardian:” I am concerned because I think my child might have dyslexia.” 

Educator: “Thank you for sharing your concerns. Please tell me more about what you are seeing 
at home. What difficulties are you seeing that might be an indicator of dyslexia? How long has 
this been a concern?” 

“Let’s take a look at your child’s performance _________.” The educator is encouraged to 
review the student’s screening or assessment data with the parent. The educator documents the 
concerns. 

Educator: “Let me talk with the MTSS team about next steps. I will get back to you by ____ 
date.” 

Documented concerns are to be used in the school’s secondary screening process for dyslexia. 
Universal 
screening identifies students at risk for possible reading difficulties or characteristics of dyslexia. 
Schools should then conduct a secondary screening to determine if the student demonstrates 
characteristics of dyslexia. Secondary screening by the school should also include collecting 
relevant family history. Please see MDE guidance document Screening and Identifying 
Characteristics of Dyslexia for more detailed information. 

How 
common 
is 
dyslexia?

Dyslexia is estimated to affect 17% of the 
population when including those with mild 
symptoms. Therefore, students with 
characteristics of dyslexia are likely 
present in every classroom.

Don’t Say: “I have never had a 
dyslexic student in my 20 years of 
teaching.”

Accurate Not Accurate Questions 
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*****  

Educator reaches out to parent on agreed upon date: Educator:  

“I spoke with the MTSS team. Here is the plan… 

Based on the screening and assessment data, your child is demonstrating difficulties in the 
following areas: _______________________ (e.g., phonemic awareness, phonics/decoding, 
fluency, spelling). In the classroom, we are addressing these areas with the following 
instruction: ___________________. Additionally, based on your child’s scores, we will provide the 
following reading intervention services: _____________________. We will monitor progress on a 
___________weeklymonthly]_____basis using [specific assessment tool] to measure the 
following skills: ____________ (e.g., phonemic awareness, phonics/decoding, fluency, 
spelling). I will follow up with you in [specific time frame] to update you on your child’s 
progress.” 
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Website Resources 
General Dyslexia 

International Dyslexia Association - Upper Midwest Branch - Resources, referrals, 
webinars, 

and lists of tutors. https://umw.dyslexiaida.org/ 

The Yale Center for Dyslexia & Creativity - http://dyslexia.yale.edu/ 

National Center for Learning Disabilities - https://ncld.org/ 

Dyslexia Training Institute - Online classes and advocacy resources for parents. 

https://www.dyslexiatraininginstitute.org/ 

Learning/Tutoring Center 

Bright Solutions for Dyslexia - General dyslexia information & list of Barton tutors. 

https://www.dys-add.com/ 

Reading Rockets - Resources for teaching/helping struggling readers. 
https://www.readingrockets.org/ 

General IEP/504 and Disability Guidance 

Understood - Online resource for parents and teachers. https://www.understood.org/ 

Wright’s Law Special Education Law and Advocacy - https://www.wrightslaw.com/ 

NV Specific 

Groves Learning Organization - An independent school for students with learning 
disabilities. https://www.groveslearning.org 

Pacer - Free advocacy services for students with disabilities. https://www.pacer.org/
parent/ 

Nevada  Department of Education - https://doe.nv.gov/offices/office-of-teaching-and-
learning/dyslexia-guidance-documents 

Assistive Technology 

Bookshare - https://www.bookshare.org/cms/ 

Learning Ally - https://learningally.org/ 

Voice Dream - https://www.voicedream.com/ 
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Terminology and Acronyms 

Terminology for Screening & Evaluation 
Accommodation: Changes to the educational environment that allow students with a disability 
to overcome the barriers created by their disability. 
Modification: Changes in what students are expected to learn, based on their individual ability. 
Procedural Safeguards: Document that outlines a student and parents’ rights with respect to 
the states regulations that govern special education. 
Private Neuropsychological Evaluation: can be sought to provide a diagnosis of dyslexia. 
School Evaluation: Process of determining whether a child is eligible for special education 
services, and if so, in what area, and what services are appropriate. 
Screening: This is not a diagnosis. Screening for characteristics of dyslexia is designed to 
identify students who may have dyslexia and is required by the state of NV for all children not at 
grade level. 

Terminology for Literacy Skills 
Blending: Saying the sounds quickly or stretching out the sounds to hear the word. 
Decoding (sounding out): Saying the phonemes (sounds) out loud to get to an accurate 
pronunciation of the unknown word. 
Grapheme: The letter/s that spell the sounds in words.  
Letter-sound correspondence: The relationship between a letter or letter combination and a 
single sound. 
Morpheme: The smallest unit of meaning in a word. 
Morphology: The study of meaningful word parts. 
Orthographic mapping: A permanent storage system for written words that builds gradually 
and involves developing phonological awareness and word-level reading skills. Once a word 
has been orthographically mapped to your memory, you know it instantly on sight. 
Orthography: The study of spelling and how letters combine to represent sounds and form 
words. 
Phoneme: The smallest unit of speech sound in a word. 
Phonics: A method of teaching people to read by matching sounds (phonemes) with symbols 
(letters). 
Phonological awareness: The awareness of and access to the sound structure of speech. 
Phonological memory: Temporary storage of phonological information in short-term memory. 
Phonological processing: The ability to use phonological information to process written and 
oral language. 
Phonology: The study of the sound structure in language. 
Pragmatics: Rules governing the social use of language. 
Rapid automatic naming: A skill requiring fast and effective retrieval from information about 
phonology from long-term memory and being able to use the information effectively. 
Segmenting (spelling): Hearing a word and breaking it into its separate phonemes (sounds) to 
spell it. 
Semantics: The meanings of words, phrases, or sentences within a given language. 
Syntax: Rules regarding combing words to make grammatically correct sentences. 
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Education Acronyms 
504: An educational plan derived from Section 504 of the federal Rehabilitation Act of 1973, 
which is a federal law ensuring that students with disabilities in public schools can access their 
educational environment with equal opportunities. 
ADA: American with Disabilities Act of 1990, prohibits discrimination against people with 
disabilities. 
ADHD: Attention Deficit Hyperactivity Disorder 
ASD: Autism Spectrum Disorder 
AT: Assistive Technology 
BIP: Behavior Intervention Plan, written improvement plan created for a student based on the 
outcome of the FBA. 
DCD: Developmental Cognitive Disability 
DP: Due Process, the rights and procedures that apply to deciding disagreements between 
parents and districts. 
EBD: Emotional Behavioral Disorder 
ED: Emotional Disturbance 
ESY: Extended School Year, a program available to students whose IEP requires them to 
receive special education services during extended school breaks. 
FAPE: Free and Appropriate Education, a requirement of the Individuals with Disabilities 
Education Act, which guarantees special education rights for children with disabilities. 
FBA: Functional Behavioral Assessment, a process for gathering information about behaviors of 
concern, whether the behaviors are academic, social, or emotional. 
FERPA: Family Educational Rights and Privacy Act, a federal law that afford parents the right to 
have access to their children’s education records, the right to seek to have the records 
amended, and the right to have some control over the disclosure of personally identifiable 
information.  
IDEA: Individuals with Disabilities Education Act, a piece of legislation that ensures 
students with a disability are provided with a Free Appropriate Public education that is tailored to 
their individual needs. 
IEE: Independent Educational Evaluation, an evaluation conducted by a qualified examiner who 
is not employed by the public agency responsible for the education of the child.  
IEP: Individualized Education Plan 
IEP Goal: Statements that describe what knowledge, skills and/or behaviors a student is 
expected to achieve within the year the IEP will be in effect. 
IEP Objective: baby steps to achieve the IEP goal. 
LRE: Least Restrictive Environment, kids who get special education should be in the same 
classrooms as other kids as much as possible. 
ML or MLL: Multilingual Learner is a term used for students who speak multiple languages. 
NAEP: National Assessment of Educational Progress, is an educational assessment that 
provides national, state and regional results; often called The Nation’s Report Card. 
OCR: Office for Civil Rights, ensures equal access to education and promotes educational 
excellence throughout the nation through vigorous enforcement of civil rights.  
OHD: Other Health Disability 
OT: Occupational Therapy 
PBIS: Positive Behavioral Interventions and Supports, State-initiated project the provides 
districts and individual schools with the necessary training, coaching, technical support and 
evaluation to promote improvement in student behavior across the entire school. 
PLAAFP: Present levels of academic and functional performance. 
PT: Physical Therapy 
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PWN: Prior Written Notice, must be given to the parents when decisions are made and the 
school makes an offer, refuses to do something and/or makes a change to the IEP. 
RTI: Response to Intervention 
SBRR: “Scientifically Based Reading Research” programs. 
SLD: Specific Learning Disability 
SLP: Speech Language Pathologist 
SPED: Special Education 
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Nevada’s Acronyms 
• EdNV: Education Nevada – Refers to educational organizations and initiatives in Nevada.
• NSBA: Nevada School Board Association – Represents school boards within the state.
• NDE: Nevada Department of Education – The main governing body overseeing public education in 

Nevada.
• NSBE: Nevada State Board of Education – Sets and oversees educational standards and policies.

Nevada-Specific Assessment Programs
• NDE Tests: Nevada Department of Education Tests – Statewide assessments measuring student 

progress in line with Nevada’s academic standards.
• NCA: Nevada Comprehensive Assessments – Standardized academic tests.
• NTAS: Nevada Test of Academic Skills – Designed for students receiving special education services.
• NEAT: Nevada Educational Assessment Tests – Comprehensive term for statewide testing.
• NTSS: Nevada Test for Student Success – Aimed at assessing and improving student academic growth.
• NSTAR: Nevada State Testing and Assessment Review – A review committee to oversee and evaluate 

state assessments.

National Evaluation Tests Used in Nevada• BASC-3 (Behavior Assessment System for Children): Monitors changes in children’s 
behavior and emotional status; helps diagnose conditions like ADHD and anxiety. 

• BRIEF-2 (Behavior Rating Inventory of Executive Function-2): Evaluates executive 
function through parent, teacher, and student questionnaires; applicable for conditions like 
dyslexia and ADHD. 

• CTOPP-2 (Comprehensive Test of Phonological Processing): Measures phonological 
processing to aid reading education strategies. 

• FSIQ (Full-Scale Intelligence Quotient): A measure of overall cognitive ability. 
• GORT (Gray Oral Reading Test): Assesses oral reading rate, accuracy, fluency, and 

comprehension for students aged 6-18. 
• KABC (Kaufman Assessment Battery for Children): Evaluates cognitive development in 

children. 

Academic Assessments and Standards 
• SBAC (Smarter Balanced Assessment Consortium): Used to measure achievement in 

English language arts and math. 
• MAP (Measures of Academic Progress): Adaptive testing to monitor student academic 

growth. 
• NCAS: Nevada Comprehensive Academic Standards – Defines academic expectations for 

students. 

Specialized Associations and Initiatives 
• NEAN: Nevada Education Association of Nevada – Similar to a teachers’ union. 
• NAPSA: Nevada Association for Public School Administration – Represents school 

administrators in Nevada. 
• NISE: Nevada Institute for Special Education – Oversees special education services and 

training. 
• EDANV: Educational Development and Achievement Nevada – A program focused on 

student development and academic achievement.
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